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Abstract 
Task-based teaching and learning is becoming more and more popular in the world and especially in Iran English classes now, 
and the aim of task is to create a real purpose for language use and provide a natural context for language study.  This article is to 
introduce what a task-based teaching practically is and the three phrases of pre-task, while task and post task, combined with 
other ideas about how we should convert those tasks into our actual classroom activities while using the task based teaching 
framework in using the lessons in our teaching work and how the teachers and students participate in the lesson when we are 
learning a lesson.    
 © 2011 Published by Elsevier Ltd. 
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1. Introduction 
Task Based Language Teaching (TBLT) is an approach which offers students material which they have to 
actively engage in the processing of in order to achieve a goal or complete a task. Much like regular tasks that we 
perform everyday such as making the tea, writing an essay, talking to someone on the phone, TBLT seeks to 
develop students‟ interlanguage through providing a task and then using language to solve it. When we decide to 
teach a lesson, we teachers may wonder “which way I ought to go.” Actually the answer is “That depends a great 
deal on where you want to go.” Since we want to teach English according to task-based, then how we should 
teachers carry out those methodological procedures for executing the tasks in our classroom becomes important and 
notice able. In this article, I would just like to introduce some ideas about how we should convert those tasks into 
our actual classroom activities while using the task based teaching framework and how the teachers and students 
participate in the lessons when we are designing a lesson.  
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2. What is a task?  
  One of the most widely quoted definitions for task is offered by Long (1985). He refers to a task as a piece of 
work undertaken for oneself or for others, freely or for some reward. Thus examples of tasks include [. . .] filling out 
a form, buying a pair of shoes, making an airline reservation, borrowing a library book, taking a driving test, typing 
a letter, [. . .], making a hotel reservation, writing a check, finding a street destination and helping someone across 
the road. In other words, by “task” is meant the hundred and one things people do in everyday life, at work, at play, 
and in between (p. 89). Another well-known definition is provided by Nunan (1989). He considers a task as any 
classroom work which involves learners in comprehending, manipulating, producing, or interacting in the target 
language while their attention is principally focused on meaning rather than form ( p. 10). More recently, Skehan 
(1998) summarizes the parameters for a task activity in the following way: “(a) meaning is primary, (b) learners are 
not given other people’s meanings to regurgitate, (c) there is some sort of relationship to comparable real-world 
activities, (d) task completion has a priority, and (e), the assessment of tasks are done in terms of outcome” (p. 147). 
In a word, a task is a work plan that requires learners to process language pragmatically in order to achieve an 
outcome that can be evaluated in terms of whatever that correct or appropriate propositional content has been 
conveyed. To this end, it requires them to give primary attention to meaning and to make use of their own linguistic 
resources, although the design of the task may predispose them to choose particular forms. Anyway, the aim of task 
is to create a real purpose for language use and provide a natural context for language study. Students prepare for the 
task, report back after the task and then study the language that arises naturally out of the task cycle and its 
accompanying materials. In short, TBLT is an approach which seeks to allow students to work somewhat at their 
own pace and within their own level and area of interest to process and restructure their interlanguage. It moves 
away from a prescribed developmental sequence and introduces learner freedom and autonomy into the learning 
process. The teacher’s role is also modified to that of helper.                                       
 
3. What is task-based teaching practically in a classroom like? 
To teach a lesson practically with task –based it involves consideration of the stages or components of a lesson 
that has a task as its principal component. Generally speaking, they all have 3 principle phrases in common which 
reflect the chronology of a task-based lesson:  
a) Pre-task: it concerns the various activities that teacher and students can undertake before they start the task.                                                                                              
b) During –task: it centers around the task itself and various instructional options.           
c) Post-task: it involves procedures for following up on the task performance.                  
Table 1.Framework for teaching the lessons according to task-based practically 
Phrase            Examples of options 
A:   pre-task    Framing the activity 
Planning time 
Doing a similar task 
B;  during -task Time pressure 
Number of participants 




3.1. The Pre-task phrase   
 
The purpose is to prepare the students to perform the task in ways that will promote acquisition. We know it is 
very important to present a task in a way that motivates learners. There are some alternatives which can be tackled 
procedures in one of the 4 ways below                                                                                                          
1) Supporting students in performing a task similar to the task they will perform in the during task phase of 
the lesson. 
2) Asking students to observe a model of how to perform the task. 
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3) Engaging students to non-task activities designed to prepare them to perform the task. 
4) Strategic planning of the main task performance. 
 
3.2. The during-task phrase 
 
The methodological option available to the teachers in the during-task phrase are of two basic kinds. First, there 
are various options relating to how the task is to be undertaken that can be taken prior to the actual performance of 
the task and thus planned for by the teacher. These will be called “task performance options”. Second, there are a 
number of “process options” that involve the teacher and students in online decision making about how to perform 
the task as it is being completed. 
When the task performance is being carried out, the following 3 things should be put into consideration. 
1. Whether to require the students to perform the task under time pressure. 
2. Whether to allow students access to the input data while they perform the task. 
3. Whether to introduce some surprise element into the task. 
We teachers need to ensure that students can complete the task in their own time and then set a time limit to 
encourage fluency rather than accuracy. When students are carrying out the task, we teachers should allow students 
to borrow the useful related information from the input data to encourage students’ participation in the task, 
especially for those poor learners, especially when they feel speechless. And of course, while discussing, some 
unexpected questions and answers will come up, for the students’ imagination and creativity have been greatly 
motivated. And it may help to enhance the students’ intrinsic interest in the task                                        On the 
other hand, achieving the processes during the task is quite challenging. It depends on how the participants orientate 
to the task and on their personal skills in navigating the roles of interlocutor / language users and instructor/ learners 
as the task is performed.                                                                                             
 
3.3. The post-task phrase 
 
The post-task phase affords a number of options. These have three major pedagogic goals:                                    
1) To provide an opportunity for a repeat performance of the task 
2)  To encourage reflection on how the task was performed 
3) To encourage attention to form, in particular to those forms that proved problematic to the learners when they 




Teaching practically with task-based is very useful for the English learners and teachers. Teachers need to decide 
first on the basic format of the lesson, though sometimes it may be difficult to tell the main activity of a lesson, as it 
is largely a matter of perception and to some extent arbitrary. Once the basic structure of a lesson has been decided, 
the specific options to be included in each phrase of the lesson can be considered. Actually teaching a lesson 
practically with task-based needs careful consideration to the different phrase of the lesson and the task-based 
teaching has typically based itself on group / pair work. Anyway teachers need to ensure that the decision they make 
when doing tasks, are principled ones. And here are the principles: 
Principle1 ensure an appropriate level of task difficulty 
Principle 2 establish clear goals for each task-based lesson 
Principles 3 develop an appropriate orientation to performing the task in the students.  
Principle 4 ensure that students adopt an active role in task-based lessons 
Principle 5 encourages students to take risks. 
Principle 6 ensure that students are primarily focused on meaning when they perform a task                                  
Principle 7 provide opportunities for focusing on form 
Principle 8 requires students to evaluate their performance and progress. 
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Every teacher has his own way of thinking and designing and different teaching style and it is taken as granted 
that every teacher can make their own methodological decision based on their understanding of what will work best 
with his/ her own students. 
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